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Year 7: FutureTech

FutureTech helps you become confident with technology so you can use it in smart and T
creative ways. You'll learn how to organise your digital world, design and share multimedia o :
projects, and explore how Al can support your learning in a safe and ethical way. The goal is A )
to make you a responsible and creative digital citizen who can problem-solve and work with { | | [
others. § 0

FutureTech is about giving you the skills you'll need for the future — in school, in work, and in

life — so you're ready to succeed in an increasingly digital world.

Year 8: Global Connections

Global Connections is all about exploring the world we live in and how people, places, and
cultures are connected. You'll look at identity, history, geography, and your own experiences
as part of a global community. We'll think about big issues like sustainability, cooperation,
and how the world is changing.

This subject helps you understand different perspectives, think critically, and see how you
can play a part in building a fairer, more sustainable future.

Adaptability

S

Positive Attitudes

Year 9: Learner Intelligence

Learner Intelligence helps you understand how your brain works, how you learn best, and
how to manage your emotions along the way. You'll practise skills like thinking about your
own thinking, staying focused, and bullding resilience when things get tough.

This subject is about becoming a more confident, mindful learner so that you can do your
best in school now and set yourself up for success in GCSEs, A Levels, and beyond,

These 3 new, unique and
innovative subjects are part
of the HIS A3 Curriculum,
which aims to provide
consistent opportunities for

our students to develop the
Agency, Adaptability and
Positive Attitudes that we
know will support them in
school and beyond.
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What Will | Learn?

Learning Objectives

How Will | Learn This?

Why Will | Learn This?

Who Am |7 Exploring
Identity

Global Festivals and Traditions

* Explore personal and collective identity and how
it is shaped by culture, heritage, and migration.
* Understand the UAE as a meeting place of

Through discussions, case
studies, collaborative
projects, and creative

To develop an appreciation of
identity, heritage, and culture -
both personal and global. By

a better world.

s
z What Shapes Culture? Exploring Heritage and Legacy within cultures and its role in promoting tolerance and activities such as mapping learning this, students will
- Migration respect. cultural influences, become more open-minded,
* Investigate how global trade, economies, food, exploring traditions, and respectful, and prepared to thrive
g The UAE: A Meeting Place Tolerance and Respect in Action and traditions connect societies. comparing global in diverse communities such as
i of Cultures = Reflect on their own place in a global classroom perspectives. Students will the UAE, while gaining the critical
and consider what it means to be a responsible learn through stories, awareness needed to live and
g Global food Trade Our Glabal Classroom global citizen, research, role-play, and work in an interconnected world.
H reflection tasks.
The Global Economy Reflection: My Global Identity
Understanding the SDGs The Global Waste Crisis * Understand the United Nations Sustainable Through project-based To build the knowledge, skills,
Development Goals (SDGs) and why they matter. learning, research tasks, and values needed to live
* Explore the causes and impacts of climate group discussions, and responsibly in a changing world.
c S & mpacts of Blcnerity Mateis change, with a focus on UAE sustainability hands-on sustainability This unit empowers students to
?t Chinate Change initiatives. activities. Students will see themselves as active agents
Ll W Sustainability Technology & Sustainability * Investigate global challenges around resources analyse case studies, for sustainability — capable of
g Initiatives such as water, food, energy, and waste, explore UAE-led initiatives, | making positive contributions
* Appreciate the importance of biodiversity and and take part in creative locally and globally.
Young inventors for Change. | Youth Voices for Change the role of technology in creating sustainable projects such as designing
solutions. inventions, campaigns, or
Global Resources: Water, Sustainable Futures Project * Amplify youth voices for change and design a models for a more
Food, Energy Sustainable Futures Project to showcase ideas for | sustainable future.




What Will | Learn? Learning Objectives How Will | Learn Why Will | Learn Curriculum Links
This? This?
Global Challenges Today Digital Citizenship *Understand key global challenges facing the world Through debates, To develop the This builds on students
today, including conflict, inequality, and case studies, group knowledge, understanding of their global
N Z environmental pressures. projects, role-play empathy, and critical | identity, culture and connections
= | Ao ’:e'zs? Slobal f‘b"‘t:'s"”“' Positives & | . gxplore the role of global organisations and the UAE | simulations (e.g., thinking skills
2 Organiztions SERTAeS in promoting peace, tolerance, and cooperation. mock UN), and needed to navigate This builds towards developing a
® *Develop an awareness of human rights and research tasks. global issues greater understanding of themes
B The UAE on the World Global Cooperation in children’s rights, and how these apply to everyday Students will also responsibly. This such as conflict, cooperation,
E Stage Action life. engage in learning will prepare | tolerance, rights and governance
g *Learn what it means to be a responsible digital collaborative students to become
citizen in an interconnected online world. discussions and thoughtful, informed | This provides an opportunity to
£ Peace and Tolerance What Makes a Good +Consider the positives and negatives of globalisation | reflective exercises to | citizens who can link learning to extra-curricular
=g= Global Citizen? and how countries work together. apply their learning contribute positively | activities such as Model United
*Reflect on the qualities of a good global citizen and to real-world to their communities | Nations as well as Science,
Human Rights & Global Citizenship Charter contribute to creating a Global Citizenship Charter. situations. and to the wider Humanities and Social Studies
Children’s Rights world,
. Books and Stories Documentaries and Films Interactive Resources and Websites Enrichment Ideas

Jayung Supoydxy

If the World Were a Village - David J. Smith (global population and

diversity).

Human (2015, Yann Arthus-Bertrand)
- stories of identity and shared

UNICEF ~ Rights of the Child

Create a family "cultural map”
showing heritage and traditions.

The Boy at the Back of the Class — Onjali Q. Rauf (migration, empathy,
citizenship).

1 Am Malala: Young Readers Edition — Malala Yousafzal (education,
activism, rights).

The Breadwinner — Deborah Ellis (children’s rights and resilience in conflict).

Culture Map (Young Readers Edition) - Erin Meyer (cultural differences).
Young Heroes: Inspiring Stories of Kids Who Are Making a Difference — Kelly
Milner Halls.

The Future We Choose — Christina Figueres, Tom Rivett-Carnac

The Spirit Level; Why Equality is Better for Everyone - Richard Wilkinson,
Kate Pickett

Factfulness — Hans Rosling

humanity.

He Named Me Malala - education
and children’s rights.

Before the Flood (National
Geographic) — environmental
challenges.

Inside the United Nations (UN
shorts/explainers).

My Octopus Teacher (Netflix) —
human connection to the natural
world.

National Geographic Kids — global
traditions, food, and cultures.

resources.
Amnesty International - Human
rights education packs.

UNESCO World Heritage ~ Explore
heritage sites virtually.

BBC Bitesize — Globalisation,
citizenship, and cultural studies.
National Geographic Kids -
Migration, culture, environment.
Common Sense Media — Digital
citizenship & online safety.

UAE Ministry of Tolerance &
Coexistence — Tolerance initiatives.

Research and present the work of a
global organisation (e.g. UNICEF, Red
Crescent).

Take part in a mock UN debate on
climate change or global cooperation.

Keep a reflective journal comparing
global festivals and traditions,

Design a “Global Citizenship Charter”
for your class or school.
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« Develop proficiency in reading, writing, speaking, and listening skills in Arabic as a second language

* Provide a solid foundation in vocabulary, grammar, and sentence structure

» Gain cultural knowledge and understanding of Arabic-speaking countries, including their history, traditions, and customs

» Acquire effective communication skills in Arabic, enabling them to engage in conversations, discussions, and debates on various topics. This will encourage active participation and
provide opportunities for students to express their opinions and ideas in Arabic

+ Explore a range of authentic Arabic texts, such as literature, news articles and poems,. This will enhance their language skills while exposing them to different genres and styles of
Arabic writing

+ Develop critical thinking and analytical skills through the study of Arabic texts, encouraging students to interpret and evaluate information in Arabic

+ Foster a love for Arabic language and cuiture, inspiring students to continue learning and using Arabic beyond the classroom. To provide engaging and meaningful learning
experiences that make Arabic language learning enjoyable and rewarding

+ Support students in preparing for external language proficiency examinations, such as the Arabic GCSE or equivalent assessments. It will align with the examination requirements and
provide ample opportunities for students to practice and develop the necessary skills

» Encourage independent learning and self-reflection, enabling students to set goals, monitor their progress, and take ownership of their language learning journey

* Promote inclusivity and celebrate diversity within the Arabic-speaking world, ensuring that all students feel valued and respected regardless of their background or proficiency level in
Arabic

* Our curriculum aims will be achieved through a range of activities, such as interactive language exercises, reading comprehension tasks, essay writing, oral presentations, and
language practice with native speakers

» Engagement in authentic communication. Classroom activities, role-plays, discussions, debates, and group work will help develop students' communication skills

» Study some topics related literature, history, traditions, customs, and contemporary issues related to Arab societies. Exposure to authentic cultural materials, such as literature, films,
music, and art, can promote cultural awareness

» Independent Learning: The curriculum aims to encourage students to become independent learners and take responsibility for their own language development. Teachers can
provide guidance on effective study strategies, use self-assessment tools, and assign projects or research tasks that require independent learning and exploration

» The students will use of digital resources, online platforms, language learning apps, multimedia materials, and communication tools that facilitate language practice and authentic
interaction

Values and recogmses the importance of students‘ effort. engagement and attltude to leamlng wlthin every lesson and every piece of work

Provides regular, effective feedback to students on how to progress further, supported with a success criteria rubric for each topic

Captures and analyses data consistently to inform planning, intervention, modification and adaptation, progress and attainment with trends in key groups

Provides written reports to parents and through parent teacher consultation to discuss individual student progress, strengths and areas for development

Engage in regular moderation activities, which involves sharing samples of student work, assessing the work against predetermined success criteria rubrics and discussing the
outcomes with colleagues to ensure that the same standards are being applied consistently across the department and secondary school

+  Utilises student voice through digital forms to inform CPD where appropriate

N



What Will | Learn? Big Learning Learning Objectives How Will | Learn This? Why Will | Learn This? Curriculum Links Project Based Learning/Wider Learning Skills
Question Reading/Further Exploration
term Students will learn how How can | Learning vocabulary and expressions Develop the ability to describe English / Language: Reading, Project Based Learning: Critical Thinking:
11 to describe the weather describe the | can analyze seasonal weather related to weather, seasons, and compare weather and writing, speaking, and listening Students can create I Analy h
weather in the four seasons. weather for patterns and identify how they affect temperature, clothing, and activities. seasons clearly. about weather and seasons. posters, infographics, or patterns and seasonal
They will practice: each season daily life, activities, and clothing. Reading and analyzing weather Understand how climate affects Science / Geography: charts showing temperature, impacts.
Identifying summer, clearly, including | |can evaluate the suitability of reports, seasonal guides, and daily life, activities, food, and Understanding climate, activities, clothing, and Collaboration: Work
winter, spring, and temperature, activities, clothing, and foods for each cultural comparisons, clothing. temperature, and seasonal food/drinks for each season. with peers to compare
autumn. activities, and season and justify my opinions. Participating in discussions, Improve reading, writing, changes. Wider Reading: Students can and discuss seasonal
Describing temperature, clothing? | can create a seasonal guide that comparisons, and brainstorming speaking, and listening skills. Cultural Studies: Comparing read weather reports, differences.
activities, food and How can | describes weather conditions, activities about seasonal weather. Apply critical thinking and seasonal lifestyles and activities seasonal articles, or watch Communication:
drinks, and clothing for compare the activities, clothing, and food/drinks Using critical thinking and creativity in analyzing and between countries. weather-related videos. Present information
each season in the UAE weather and for each season. collaboration to create visual presenting seasonal information. Critical Thinking & Further Exploration: Students about seasons and
and their home country. seasonal | can compare seasonal patterns and representations and seasonal Build awareness of cultural and Collaboration: Analyzing can interview family or weather clearly.
Comparing weather activities in the lifestyle adaptations between summaries. environmental differences in patterns, comparing data, and friends about seasonal Creativity; Design visual
patterns and seasonal UAE and my countries and reflect on their impact. weather patterns. presenting findings. preferences and activities in charts or posters about
activities between home country? | can design visual charts, Cross-Curricular Links: Linking the UAE and their home seasons, activities, and
countries. How does the Iinfographics, or posters showing the language skills with science, country. clothing.
Using adjectives and weather weather, activities, clothing, and foods geography, and cultural Self-Management:
descriptive language to influence daily for each season. awareness. Organize and present
discuss weather life, food, drinks, seasonal information
conditions. and clothing effectively.
Expressing opinions and choices?
preferences about
different seasons.
term1.2 | Students will learn how How can | | can analyze trips in France and Learning vocabulary and expressions Develop the ability to describe English / Language: Reading, Project Based Learning: Critical Thinking:
Trips to describe trips, both describe trips identify activities, clothing, and for trips, seasons, activities, clothing, and plan trips clearly. writing, speaking, and listening Students can create travel Analyze trips, seasonal
domestic and and travel landmarks suitable for each season. and landmarks. Understand how seasons affect about travel and activities. posters, charts, or digital activities, and
international, focusing activities clearly | can evaluate different trips and Reading and analyzing travel guides, activities, clothing, and Geography / Social Studies: itineraries for trips in France, landmarks.
on France. They will for each season? activities and explain my preferences itineraries, and cultural resources. sightseeing. Understanding locations, showing seasonal activities Collaboration: Work
practice; How can | with reasoning. Participating in discussions, Improve speaking, listening, seasons, and cultural and landmarks. with peers to compare
Identifying types of explain and | can plan and write a travel itinerary brainstorming, and collaborative reading, and writing skills. landmarks. Wider Reading: Students can trips and plan
trips: domestic (inside justify my or guide for trips in France, including planning of trips. Use critical thinking and Critical Thinking & read travel blogs, guides, or itineraries.
France) and preferences for activities, clothing, and famous Using critical thinking and creativity in planning and Collaboration: Comparing trips, watch travel videos about Communication:
international. domestic or landmarks. collaboration to design travel guides, presenting trips. planning itineraries, and France. Present travel plans
Describing activities for international | can present a travel plan to peers, comparisons, and presentations. Build awareness of cultural and discussing preferences. Further Exploration: Students clearly and
each season in France. trips? describing trips, seasonal activities, seasonal differences in travel. Cross-Curricular Links: Linking can interview family or persuasively.
Listing appropriate How do clothing, and sightseeing spots. language skills with geography, friends about trips they took Creativity: Design visual
clothing for different seasonal | can compare domestic trips within cultural studies, and tourism. to France or other countries guides or digital
seasons. changes in France and international trips, and present findings. presentations for trips,
Highlighting famous France affect reflecting on their benefits and Self-Management:
places and landmarks in activities, challenges. Organize and plan
France. clothing, and travel information
Expressing opinions and sightseeing? effectively,
preferences about trips
and activities.
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What Will | Learn? Big Learning Learning Objectives How Will | Learn This? Why Will | Learn This? Curriculum Links Project Based Learning Skills
Question Learning/Wider
Reading/Further Exploration
term 2.1 students will learn How can | | can analyse flight schedules, Learning vocabulary and expressions Develop the ability to plan and English / Language: Reading, Project Based Learning: Critical Thinking:
“Arab how to describe a trip describe a trip weather, and tourist activities to plan for flights, accommodation, weather, describe trips clearly. writing, speaking, and listening Students can create travel Analyse flight
Tourism" to an Arab country. to an Arab a trip effectively. activities, foods, and clothing. Understand cultural about travel and tourism. posters, charts, or digital schedules, weather,

They will practice; country, | can evaluate different travel Reading and analysing travel guides, experiences, local foods, Geography / Social Studies: presentations showing trips to activities, and
Identifying some including flight, experiences, including itineraries, and cultural articles. clothing, and tourist activities. Understanding Arab countries, Arab countries, including landmarks.
Arab capitals. accommodation accommodation, local foods, and Participating in discussions, Improve speaking, listening, capitals, and cultural activities, foods, clothing, and Collaboration: Work
Describing flight , and activities? activities, and justify my preferences. brainstorming, and collaborative reading, and writing skills. landmarks. landmarks. with peers to compare
details, including Howcan | | can present a travel experience planning of trips. Apply critical thinking and Critical Thinking & Wider Reading: Students can travel experiences and
departure time, explain the orally, describing flights, Using critical thinking and creativity in analyzing and Collaboration: Planning trips, read travel blogs, guides, or plan itineraries.
arrival, and airport cultural accommodation, weather, and tourist collaboration to create travel reports, presenting travel experiences. comparing experiences, and watch videos about tourism in Communication:
experience. experiences, activities clearly. comparisons, and presentations. Build awareness of cultural and discussing preferences. Arab countries. Present travel plans
Explaining local foods, and | can compare travel experiences geographic diversity within the Cross-Curricular Links: Linking Further Exploration: Students and reports clearly and
accommadation and clothing of Arab between different Arab countries and Arab world. language skills with geography, can interview family or friends persuasively.
weather conditions in countries? reflect on cultural similarities and cultural studies, and tourism. about trips to Arab countries Creativity: Design visual
the destination How can | write differences. and present findings. guides or digital
country. aclear and | can design visual posters, charts, or presentations about
Describing tourist engaging travel digital presentations illustrating a trip trips.
activities, local foods, report about an to an Arab country, including flights, Self-Management:
and traditional Arab country? activities, foods, clothing, and Organize and present
clothing. landmarks. travel information
Writing a personal effectively.
travel report about a
trip to an Arab
country.

Term2.2 Students will learn How can | plan | can analyse products, their quality, Learning vocabulary and expressions Develop the ability to plan and English / Language: Reading, Project Based Learning: Critical Thinking:

Shopping how to connect and describe a and prices to make informed for products, quality, prices, and describe shopping trips clearly. writing, speaking, and listening Students can create shopping Analyze products,
shopping with travel shopping trip shopping decisions. shopping. Understand product quality, about shopping and travel. guides, charts, or digital prices, and quality for
experiences, focusing during travel? | can evaluate the value of different Reading and analysing shopping pricing, and cultural shopping Geography / Social Studies: presentations showing informed decisions.
on a trip to India. How can | products and justify my opinions and guides, travel blogs, and product differences, Understanding destinations, products, prices, quality, and Collaboration: Work
They will practice; compare recommendations. reviews. Improve speaking, listening, cultural products, and markets. comparisons for a trip to with peers to compare
Planning shopping product quality | can create a shopping plan or guide Participating in discussions, reading, and writing skills. Critical Thinking & India. products and plan
during a visit to India. and prices for a trip to India, including products, brainstorming, and collaborative Apply critical thinking and Collaboration: Comparing Wider Reading: Students can shopping trips.
Describing famous between quality, prices, and comparisons. planning for shopping trips. creativity In planning and products, planning shopping read travel blogs, product Communication:
products, their countries? | can present a shopping plan or Using critical thinking and presenting shopping trips, and discussing reviews, or watch videos Present shopping plans
quality, and prices. How can | give report to peers, describing products, collaboration to create shopping experiences. preferences. about shopping in India. and advice clearly.
Comparing product recommendatio prices, and giving advice. plans, comparisons, and Build awareness of cultural and Cross-Curricular Links: Linking Further Exploration: Students Creativity: Design visual
prices between India ns and advice | can compare shopping experiences presentations. economic differences in language skills with geography, can interview family or friends guides or digital
and another country, for shopping in India and another country, shopping abroad. culture, economics, and travel, about shopping experiences presentations about
Expressing opinions abroad? reflecting on value, quality, and abroad and present findings. products and prices.
and giving shopping prices. Self-Management:
advice. | can design visual charts, Organize and present
Using adjectives to infographics, or digital presentations shopping information
describe products showing products, prices, and quality effectively.
accurately, comparisons.

N




o IJclel &Y |

Term 3
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- What Will | Learn?

Big Learning Learning Objectives How Will | Learn This? Why Will | Learn This? Curriculum Links Project Based Learning/Wider Learning Skills
Question Reading/Further Exploration

Students will learn how How can | plan | can analyse my monthly income and Learning vocabulary and expressions Develop the ability to plan and English / Language: Reading, Project Based Learning: Critical Thinking:
to manage money and and manage my expenses to identify spending related to money, currencies, manage personal finances. writing, speaking, and listening Students can create monthly Analyse expenses and
track monthly expenses. monthly patterns. months, and expenses. Understand currency, monthly about finances, products, and expense charts, spreadsheets, make informed
They will practice: expenses | can evaluate my spending decisions Reading and analysing bank expenses, and budgeting budgeting. or digital budgets showing financial decisions.
Listing product prices effectively? and justify adjustments to my budget. statements, price lists, and budgeting principles. Mathematics / Financial income, expenses, and Collaboration: Work
and monthly How can | use a | can create a detailed monthly budget | resources. Improve speaking, listening, Literacy: Calculating expenses, savings. with peers to compare
expenditures. bank plan, including product prices, Participating in discussions, reading, and writing skills budgeting, and understanding Wider Reading: Students can costs and plan budgets,
Understanding bank to track income essentials, and discretionary spending. brainstorming, and collaborative through financial contexts. currencies, read articles about budgeting, Communication:
statements and tracking and spending? | can present a financial plan or report budgeting exercises. Apply critical thinking and Critical Thinking & personal finance, or watch Present financial plans
income and expenses. How can | make to peers, explaining my budgeting Using critical thinking and creativity in financial planning Collaboration: Planning and videos on money and explain spending
Learning months of the informed decisions and expenses. collaboration to plan budgets, track and decision-making. evaluating budgets, comparing management. choices clearly.
year, currencies, and decisions about | can compare costs of essential items expenses, and present findings. Build awareness of financial costs, and discussing financial Further Exploration: Students Creativity: Design visual
budgeting. budgeting for across months and reflect on how to responsibility and practical decisions. can interview family or friends guides, charts, or
Managing monthly costs essentials and optimize spending. money management. Cross-Curricular Links: Linking about their budgeting habits spreadsheets for
for essentials such as discretionary | can design visual charts, infographics, language skills with and present findings. budgeting.
food, transportation, spending? or spreadsheets to track expenses, mathematics, economics, and Self-Management:
car, and fuel. bank statements, and budgets. personal finance. Organize and manage
Planning a personal personal finances
monthly budget effectively.
effectively.

NT
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Analyse and Understand | explain cohesive narrative and descriptive Unders s | Clearly explain t mation MMMnhmandnhmm
Information and details in texts texts, with gaps in understanding due to m ! | | organization (discourse) and linguistic | multiple details and comprehension derives
related to daily life, personal Inadequate knowledge of vocabulary,and | un  stru gh there may be | not only form context and knowledge of topic,
Interests and studles confidently linguilstic structures and rules. ¢ | Rap g them m-umunundsmmd
and easily and understand ‘ om kne ] 5 the language itself

mmmm

desc texts. ( Reading skil

CrmmamWof ! an w " rrative C e Narrative paragrs 1a | Can include a variety of linking words and is
academic, specialized, and descriptive texts using some tensesanda | ! ! : demsmm
general topics, also express variety of linguistic structures, . writing is rich and precise In terms of
experiences and events using Z mnmmmh
different tenses, using extensive clear and elaborate expression of ideas.

and coherent, well-organized Writing is sometimes similar to oral discourse.
paragraphs.{ writing skill]

Develop his understanding of Can demonstrates a general understanding Can create augmented, and mixed reality
the main idea and most of narrative and descriptive paragraphs, : mmwwmmm
supporting details in texts about . | such as the main idea and some simple s0d of i [ | experiences that solve problems
various personal, general and details. i ) i f iistic structures

professional topics and in

extended narrative and

descriptive texts, { listening skill)

Evalute his speaking and Can show ability to narrate and describe The student is fluent due to his wide range | The speaker can converse about a mmsmmnm
converse about a number of using all tenses. ' ind ability to use avarietyof || ' d discuss | In quality; he can rephrase, clarify and explain
familiar topics and discuss them iguistic structures. ' t igh level of accuracy | thoughts also can participate in dialogues
with a high level of accuracy and Wmmmdwlﬂm

linguistic structures to convey desired

clarity. (speaking skill)
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* Are equipped with the necessary skills to become future strong, creative thinkers, with 215 century learning skills to embrace the everchanging art world.
* Enjoy creativity and engineering to develop new and exciting Artwork.

* Explore emerging techniques and skills such as digital art and printing, new styles and trends emerging in the world of Art and Fashion.

* Explore the importance of contextual analysis and interpretation to make informed decisions.

* Foster collaboration and teamwork skills to facilitate effective communication and idea sharing.

* Provided with access to real-world brands and problems and industry experts to provide guidance and advice on trends and styles.

* Build an understanding of the idea that Art is about the IDEA not always about the look.

« Develop skills in sewing construction and printed design with the necessary skills to succeed in the industry.

* Showcase their innovative solutions and receive feedback from peers and industry experts.

*» Embrace a mindset of resilience and adaptability to cope with the fast-paced and ever-changing Art and Design world.

These aims are realized through our curriculum which:

* Includes a wide range of topics including Fine Art Textiles and 3D Design.

* Isorganised to stimulate depth and breadth of thinking, understanding and mastery of skills across 3 pathways.

* Encourages a culture of exploration, research and application through 21 century skills and techniques.

* Ensures that the curriculum is progressive, adapted, modified and diverse to develop skills based/values-based approach so that students can articulate and
transfer learning skills across the curriculum.

* Provides regular, effective feedback to students on how to progress further, supported with a success criteria for each topic.

» Captures and analyses data consistently to inform planning, intervention, modification and adaptation, progress and attainment with trends in key groups.

* Provides written reports to parents and through parent teacher consultation to discuss individual student progress, strengths and areas for development.

* Engage in regular moderation activities, which involves sharing samples of student work, assessing the work against predetermined success criteria flight paths
and discussing the outcomes with colleagues to ensure that the same standards are being applied consistently across the department and secondary school.

* Utilises student voice through digital forms to inform CPD where appropriate.
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‘What Will | Big Learning Question Learning Objectives How WIll | Learn This? Why Will | Learn This? Curriculum Links Project Based Learning Skdils
Learn? Learning/Further
Exploration
Mapping Yo be able to To identify shapes and patterns |  Through exploring the work of Hockey and Laurs Jordan. By To be familiar with artist | This bullds on observational skills anduseof | *  Analyse Tochnical skills
Fine Art: recognized local from a map, to abstract and looking at maps and arlal views. and styles to Incorporate | own research to inform @ personal ond *  Design Design thinking
Mapping environment and be Image. Assessment for Leaming’ into your own original meaningful outcome. »  Creating nnovation
able to produce a finish To understand the creative *  How have you comminuted you identify through your artwork *  Making Critical thinking
méixed outcome process by artists such as outcome? To be understand how This buiids towards independence ond use *  Artist Analysis
Inspired by the world Hockey and Laura Jordan *  How have you used composition in your photography to use your own |ike to of contextual knowledge and being abie to research Collaboration
around them, To be able to create own *  How have you developed your use of colour to portray develop your artwork.. communicate the idea through the nquiry
Cutturad social compasitions froem memory or your identity inspired by the Artist Michaed Craig artwork. Research
Moral Education a digital reference, Martin, Problem solving
Perspective from Tobe able to show skills such Summative Assessment: This provides an apportunity for Resilience
around the world, as stippling , scumbling, This assessment will assess how effectively students have collaboration between brands and their own
Cultures and societies layering , blending and developed their understanding of the topic Ideas.
we live in sgraffito with oil pastels.
Junkbots. How can you make Art To develop onginal ideas being | Through exploring artists and designers. To understand how to This buitds on fine motor skills. * Artist Critical thinking
30 design- using reclaimed Inspired by the shapes and Students will fearn through explording ways to create arnt respond 1o the world Research Creativity
Tomake a3D | products to become 2 textures of the pre used from responding to the world around them. Using recycled sround you. To develop Building on the form shape textures, *  Analyse Colisboration
collage using sustainability artist. recycled materials. products found in everyday iife to create miniature robots. ways to become creative *  Design
assemblage To get inspiration from Artists Assessment for Leaming. with recycled products. 20 to 30 tronsfations of idecs. *  Croating Adaptablity
techniques Cuttyral soclal who have also used recycled How have the materfals you have sourced created line, form | To develop your * Making Research
Moral Education peoducts such as Jen Hardwick | and texture and shape to your robot. understanding of how This bulds towards crective independence Innovation
Perspective from To be brave and take creative *  How successful are your joining methods, you can be a sustainable | os éoch outcome may be different Design Thinking
arcund the worid. risks through experimentation, | «  How have you used the artist ideas to inform your own artist. depending on the student's materiol sources
Sustainability Nnking to To draw from observation. creativity, To be brave and take
the Dubai Government, To develop your knowledge of | Summative Assessmant creative risks with your This provides on opportunity for
Joining methods and This assessment will assess how effectively students have miniature robot. cotlaboration to shore ideas and reflect on
assembling products together. developed thelr understanding of the topic mistakes made to Improve,
To evaluate the processes of
assembling and has it worked
creatively.

Term3: | Underthe Yo Create a Textiles *  Tounderstand how pattern is Through exploring cultural patterns and researching whata | Togaln insight Into how | This builds on independence and useof the | *  Analyse Critical thinking
Sea wall hanging Insplred Mhﬂ-mm repeat pattem is. artist use the world sewing mochine. *  Design Analysis
Textiles by under the Sea. around them to inform Knowledge of pattern and how it con be *  Creating - Collaboration
Sewing and : . remmum Assessment for Learning: their own originel ideas. | creoted using a motlf. » Making nquiry
Paints. Culturad social works using wax. How have you respornded to the world around you and To build on prior This bullds towards becoming on Research

Moral Education *  Todevelop resilience and cultural references to inform your own original design knowledge of use the independent problem solved butkding Design Thinking
Perspactive from Independence on the sewing *  Have you used a consistent pattem using the resist sewing machine and resllience and patience, Using batlk and Adaptabllity
Cultures and societies +  Tounderstand how o b your bag construction accurate with 1cm SA to their tote bag design. original ideas.
welivein. construct a bag with a pocket ensure quality when using the sewing machine. This provides an opportunity for
How we son the world Summative Assessment collaboration betwoen studont's cuttural
around us, This assessment will assess how effectively students have backgrounds a teamwork when using the

daveloped thelr undarstanding of the toplc sewing

Il
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Success Criteria Working Below Working Towards Working At
AO1 Develop Ideas Limited or superficial connections to Make clearer links between your work and Research is relevant and clearly linked to the
mmamﬁm chosen artists/designers. theme.
Research lacks depth or is copied rather | Show how your own ideas are developing rather | Ideas show influence from artists and designers,
than personal. than just copying research. with some personal interpretation.
Struggles to show development of a Add more depth by explaining why an artist or Development is logical, showing progress from
theme or concept over time. theme inspires you. initial ideas to more focused concepts.
Ideas are repetitive, vague, or not clearly | Try to show a variety of starting points before Connections between research and own work are
linked to the chosen theme deciding on one direction. clear, though not always deeply explored.
AO2 Minimal evidence of experimentation Experiment more with different materials and A range of materials, techniques, and processes
Refine work with materials, techniques, or processes. | techniques to see what works best. have been tested with some success.
Limited exploration of alternatives; work | Push ideas further by testing out alternative Refinements are purposeful, showing control of
often stops at the first idea. compositions or colour choices. chosen media.
Weak control of chosen media; outcomes | Improve control of your media through practice | Some consideration of aiternatives is present, but
look unfinished or lack care. and refinement. may not be fully pushed.
Refinement is accidental rather than Use feedback and self-reflection to make Evidence of decision-making is clear, leading to
intentional. purposeful changes to your work. more effective outcomes.
AO3 Recording is inconsistent, rushed, or Record observations with greater accuracy and Ideas, observations, and insights are recorded
Record ideasand incomplete. detail (drawing/photography/notes). with accuracy and some detail.
2 Observational work is inaccurate or lacks | Annotate to explain your thinking — why you Annotations explain thinking and show
observations detail. made certain choices. awareness of strengths and weaknesses.
Struggles to annotate or explain thought | Keep evidence of progress so your sketchbook mmmmm
process effectively. clearly shows your journey. supports the development process.
Visual and written evidence does not Try to include both visual recording (drawings, The sketchbook shows a clear journey from initial
show clear progress. photos) and written reflections. research to outcome
AO4 Final piece(s) lack coherence with earlier | Ensure your final outcome links clearly back to The final outcomef{s) connect clearly to research
Present a personal body of [ Studies. = FORK pseninch el oL S iU R
Presentation is rushed, incomplete, or Plan your presentation so it feels organised and Presentation is organised, showing a sense of
work poorly organised. communicates your intentions. condlusion.
Outcomes do not clearly communicate Show a sense of condlusion by pulling together Work communicates personal intentions with
personal intentions. the best parts of your process. some

Little sense of a journey from research -
development > final idea

Make your final piece more personal by showing
your own ideas, not just influence from artists.

individuality.
The body of work feels complete, though there
may still be areas to refine further.
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Are equipped with the necessary skills to become future strong, digital natives, who are equipped with 21 2 century learning skills to embrace the world
of tomorrow

Enjoy creativity and innovation to develop new and advanced technological solutions

Explore emerging technologies such as artificial intelligence and the Internet of Things (loT)

Explore the importance of data analysis and interpretation to make informed decisions

Foster collaboration and teamwork skills to facilitate effective communication and idea sharing

Incorporate interdisciplinary modules to understand the relationship between technology and society, as well as the ethical implications of technological
advancements

Provided with access to real-world mentors and industry experts to provide guidance and advice on technology and innovation

Build an understanding of the legal and regulatory aspects of technology development and implementation

Develop skills in project management, software development, and user experience design with the necessary skills to succeed in the industry

Showecase their innovative solutions and receive feedback from peers and industry experts

Embrace a mindset of resilience and adaptability to cope with the fast-paced and ever-changing technological landscape

These aims are realised through our curriculum which:

Includes a wide range of topics including digital communities, robotics, artificial intelligence, game design, programming, data representation and
principles of computer science

Is organised thematically to stimulate depth and breadth of thinking, understanding and mastery

Encourages a culture of exploration, research and application through 21 ¥ century software applications

Ensures that the curriculum is progressive, adapted, modified and diverse to develop skills based/values-based approaches so that students can articulate
and transfer learning skills across the curriculum

Values and recognises the importance of students’ effort, engagement and attitude to learning within every lesson and every piece of work

Provides regular, effective feedback to students on how to progress further, supported with a success criteria rubric for each topic

Captures and analyses data consistently to inform planning, intervention, modification and adaptation, progress and attainment with trends in key groups
Provides written reports to parents and through parent teacher consultation to discuss individual student progress, strengths and areas for development
Engage in regular moderation activities, which involves sharing samples of student work, assessing the work against predetermined success criteria
rubrics and discussing the outcomes with colleagues to ensure that the same standards are being applied consistently across the department and
secondary school

Utilises student voice through digital forms to inform CPD where appropriate



What Will| 8ig Learning Learning Objectives How WIll | Learn This? Why Wil | Learn This? Curriculum Links Project Based Learning Skills
Learn? Question Learning/Wider
Reading/Further
Exploration
Tom 1 This unit wil How can we une areticinl Deutine Al and saplain its resi-world ugs 3 N To ow inteligenm This bedid's on your existing Laplore and compar rem- Crithosl thenking
wxplore the Intaligencs and Applcatons fecis ang codng A work and 10 develop EPOWAGEN About Pthon from Yee! Workd Al systen (6.4, Crantovity
N og wifils 1o \ Al e nround sthice, and hands-on Python programming skiia thet are 7 ¢
i of with and sh deciions using dats Coding activitios. incransingly in demand. This ure angines) Proctam-sonang
& Python oruncisl tho cigtal world nrownd Fecognise the othiosi Issuos around buflds studams’ confidence in Thin bulids towavols gaining & Simulote an Al system that Adaptability
taligance (A1) us? Al uss in dady litn Asssssmant for Learning: guestioning. sotving problams, developing logic, understanding of python in makes decisnns hased on inquiry
and introduce Develop Dasic Pymhon programming poar and self-assusamant, class and undertanding emergieg KS4 (OCSE and A Lavel ot Research
stodents to UAE Link: The UAE s L] tput, loops, technologies Uke Al Design Thinking
basic Pythan savancing rapicty in A conditianate) Summative Assesament: mini Pyehon Tris provides an opportunity for
Ly DOross sectors prejoct with Al-inspired logo colisboration between Art,
such a8 aducation, fcheece, wnd Humevtus
neaithoare, anc This assessment will assass how
transpartation, hove =
tholr understanding of the topic
Tarm 2 This unit will How can we use Unoanstand the function of ey 30 Propac: W30 T Aol ewegn Trin builda on your wdsting Dusgn & Kaycham, phone Tachniosl siiia
oxplore the robotics, 30 printing, ponter componants (extruder, bed, dosign software (e.g., Tinkercad) and ° dge about programming stand, of name tag in Croative thinking
0 basics of 30 wnd desigs software to Mamant) cimseoom 30 printers valuable skl i design, angneaning, | from KS2 Tekarcad Procigen-sotdog
Printers ‘sotve resl-world Loarn the basics of 3D dasign usrg and nrovation Nolds. It devolops . Modity an oxsting deaign Design thinking
o and create CAD woftanre Assessmant for Learning: guestioning Sptiot ressoning, This buttd dueper 10 Botve B specic Spotint oworeness
Crease and export 30 modats for poor and selt-assesamant, class litacscy, and crastivity. undarstanding of CAD, peoblam Collsboration
companstits printng discussions engnearing. and mnovation in Yoor Research roal-world uses Ruodiance
|mutors, Troublastoot comeman 30 printing Summative Assssament: stmisson of B and GCSE of 30 privting in the UAE Rummarch
sensom, UAE Link: The UAE Is prodiems 0 finol designed and printed object with Comparn lament types
Trenes) w) W P W Evalunte and improve desgns besee Thnp epportunity to (PLA v ABS] st discuse
uUsad 10 design haalthoore, and Thiz assasamant will assnss how Mathematics, and Desgn
printatls sustainabiity. uffuctively students have developed Technology
modals. thwr understanding of the toplc
Torm 2 This unit will How can we use L the basic P of Treough project-besed bearning sctivitius Programming robots imvohves logicnl This beliefs o your existing Analyss oxisting gamas and Criticwl thinking
Lege wplore the rebotics and robatics, ncluding motoes, and that inrvolve Dullcing rodotio concepts thinking and rakrg. o e idanitity thak cesign Anatyss
basic b e W 1o solve L ] Assessment for Learning: S lwnm to from K52 olemants Caollabomton
. concepts, real-worid chollengesa Dy an ot poer and self.assesament, close chaliongea, make informed Design and prototype a Inquiry
nclusing and creatn Innovative programming oG by writing and discussion and teadtack choloas, ard pdapt strotegans bosed This buid's towavds goining o simpin game using differset Aoosarch
implsmaenting code Summative Asseasment linel progect 0N abierved results deapar understanding of Al in Yaar machanics anc slernanta Design Thinkng
liep motors, Apply prodlem-sohing skils to with assgnment B and programymeng concepts in Use game engines and level User experience (U0 design
050, and UAE Link: The UAR s dasgn, bulld, and by This ‘will assnss how K54 GESE and A Lewml 8dRors %o creats game levnls Adaptability
o ; to rebotic sclutions o have d ond snvironmonts ftorarion
conrollars position itast! as o Crtically sosbyze the effectivansss of their understanding of the taplc Tris provides an apportunity for Playteat ancd e Husad
obal hub for 10D CORIENS UNG DEOPFRMINING coltaboration batwean A, Music PIOLOtYDES Created by Doars
Innovation ana and English
tachnology.
L
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Success Criterla Working Below Working Towards At

Differentiate between Limited recall of basic facts Can recall basic facts about virtual, | Can recognise and identify virtual,
virtual, augmented, and about virtual, sugmented, and | augmented, and mixed reality augmented, and mixed reality
mixed reality technologies | mixed reality technologies technologies technologies
Explore the history and Limited recognition of the Can recognise the terms virtual, Can describe the historical San explai
development of virtual, terms virtual, augmented, and | augmented, and mixed reality development of virtual, augmented, | op!
augmented, and mixed mixed reality and mixed reality technologies
raality technologies
Create a basic virtual or Limitations using basic virtual | Can follow instructions to use basic | Can apply basic knowledge of
augmented reality or augmentead reality software | virtual or augmented reality virtual, augmented, and mixed
experience using a software reality technologies to design and
software platform develop simple experiences
Evaluate the advantages Limited understanding the Can recognise the importance of Can identify basic ethical Can
and disadvantages with importance of ethical sthical considerations surrounding | considerations surrounding the use | c ne
the ethical considerations | considerations surrounding the use of virtual, augmented, and | of virtual, augmented, and mixed

the use of technology mixed reality in various industries | reslity in various industries and

and applications applications

Develop and design a Limited ability to apply Can follow Instructions to create Can create simple virtual or
reality experience and instructions to create basic basic virtual or augmented reality augmented reality experiences that
Critically evaluate the virtual or augmented reality expeariences demonstrate a basic understanding
effectiveness experiences of the technology
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Success Criteria Working Below Working Towards Working At
Identify the applications of Struggles to name any Can name some Can name several
robotics and artificial applications applications with applications
intelligence in various fields assistance
Identify the challenges involved | Struggles to identify any Can identify some Can Identify several
in designing and building robots | challenges challenges with assistance | challenges
Write and execute simple Unable to write or execute any | Can write basic programs | Can write and execute
programs in a programming programs with assistance simple programs
language Independently
Understand the process of Struggles to understand the Can understand the Can independently test
testing and debugging the robot | testing and debugging process | process with assistance and debug a robot
Identify the different types of Struggles to name any typas of | Can name some types with | Can name several types of
artificial intelligence Al assistance Al
Understand the basic concepts | Struggles to understand basic | Can understand basic Can explain basic
of machine learning concepts concepts with assistance | concepts of machine

learning
Understand the basic concepts | Struggles to understand basic | Can understand basic Can explain basic
of image recognition concepts concepts with assistance | concepts of image
recognition
Understand the ethical issues Struggles to understand Can understand some Can explain and analyse
related to robotics and artificial | ethical issues athical Issues with ethical issues related to
Intelligence assistance robotics and Al




Success Criteria Below Working Towards Working At
Understand the basic Can identify basic components | Can explain the purpose of game Can apply game design principles to
principles of game design of a game (e.g. player, goal, components and how they work create a simple game prototype

obstacles) together
Develop game concept and | Can generate simple game Can create a game concept Can develop a detailed game
narrative ideas and describe them ina document that includes game narrative that incorporates plot,
few sentences mechanics, story, and characters characters, and setting
Design game mechanics Can describe basic game Can develop a set of game mechanics | Can create and balance game
and gameplay mechanics and how they that work together to create engaging | mechanics to ensure a fun and
impact gameplay gameplay challenging player experience
Create game assets and Can use basic art tools to create | Can create a variety of game assets | Can create detailed and visually
environments simple game assets that are consistent with the game's appesling game environments that
art style and narrative enhance the player experience
Program and test game Can use simple game engines | Can program and test game Can debug and refine game
prototypes or programming languages to prototypes that Incorporate advanced | prototypes to ensure they are
create basic game prototypes | game mechanics and features playable and enjoyable
Collaborate with others and | Can participate in group Can communicate effactively with Can work collaboratively to develop a | Ca
work in a team activities and contribute to the | team members and share ideas cohesive game concept and
team's work prototype
Analyse and evaluate games | Can identify basic elements of | Can evaluate existing games and Can compare and contrast different
game design and analyse how | provide constructive feedback on games and identify strengths and
they contribute to the player their design and gameplay weaknesses
experience
Reflect on the game design | Can reflect on their own game | Can provide constructive fesdback to | Can use feedback to improve their
process design process and identify peers and Incorporate feedback into | own game design skills and
strengths and weaknesses further development knowledge




* Develop creative and performance skills at a mature and professional level

* Explore the development of skills in a variety of dance styles and genres

* Have an emphasis on the performance aspect of dance

* Can perform professional set repertoire to align with the GCSE course

* Have explored a variety of stimuli and be able to fully create, develop and integrate a motif into dance.
* Have an appreciation of dance and explore professional dance works

* Toacquire a thirst for further dance and consider undertaking an Extra-Curricular Programme

* Understand the links and transferable skills within the Creative Arts and other aspects of learning

* Develop an abundance of physical benefits that promotes emotional well-being

* Learn forever skills such as leadership, collaboration, problem solving and the ability to be innovative
* Develop their confidence, boost their self-esteem and find a way for them to express themselves

These aims are realised through our curriculum which:

* Explores a wide variety of genres and styles of dance allowing a depth in knowledge and understanding

* Encourages exploration of choreography, performance and appreciation of dance

* Ensures adaptation, diversity and change based on the demands of the curriculum, historical, cultural and social environment
* Encourages expression and freedom for everybody through creation and movement

* Is shared with, explored and discussed with all learners.

* [Is used by teachers and students to monitor, promote and celebrate learning and evaluate teaching

* Allows students to be able to assess their own work and that of others through a variety of formative and summative assessments

* provides feedback that is used to stimulate thinking, celebrates achievement and feeds forward

*  Provides written reports to parents and through parent teacher consultation to discuss individual student progress, strengths and areas for development
* Allows students to have a say in areas of development and actively involves them in their learning

Il
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What Will Big Learning Question Leaming Objectives How Will | Learn This? Why Will | Learn This? Curriculum Links Project Based Learning/Wider Learning Skills
i 2 Reading/Further Explorati
Term Set How will | use professional *«  Tolearn and appreciate By learning professional repertoire and To develop dance technique and This buids on your *  Research of the making of Critical thinking
La:Thrill repertoire- repertoire help to inform the dance Thriller” exploring the original Thelfer 10 develop your movement memory. existing knowledge of the dance Creativity
er what it és and choreagraphy * Tounderstand its performance, To galn an awareness of dance choreography and pert o | g more of the Coliahoration
how to do it and performance skifls? hastorical background that has made impact on the Lomplax movements Problem-sohving
How o use and the mmpact it had on MM@! self and peer- dance industry. This builds towards developing *  Developing and exploring Adaptability
explore revolutionisng modern joning, whole dass feedback dance technigue and make up and set
characterstal | UAE Link: Charactor dance, and ok 4 nﬂnmn gots for memory. design.
on through and Marality, +  Todevelop improvermant
iconic dance. Community, Being an characterisation within M final This prowides an opportunity
actwe cltizon dance filmed px - P and evatuatl for collaboration between
Thaughtfulness; co- raspoase Music, Media, Act/Textiles and
operation History.

This assessment will assess how effectively
students have developed their understanding

of the topic
TJerm1b: | Toasppreciate | How the Lindy Hop came *  Toappreciation and Through sxploring the history, actions, space, To develop dance technique This buidy on your prior *  Further research into the Creatvity
Lindy the dance into existence snd how | can understand the dynamics and relationships of the Lindy Hop. and movement memory. knowledge history surrounding the Analysis
Hop style "Lindy ‘use it to choregraph a duo? background of the Lngdy To understand the placement of chareography, performance Lindy Hop Coliaboration
Hop' and to v Hop and wherw it is Assessmunt for Learning: self and paer- ond Impact of dance within and technigue, *  Toexplore more comphex Inquiry
understand UAE historically placed assessment, guestioning, whole tiass feedback history, lifting and contact work. Research
m_hhluxpi Link: Character and Morafity | =  Tolearn = variety of and discussion, reflective targets for To be able to choreograph and mnmmw Resilience
background . Commainity, Seing an activ Lindy Hop Actions improvemant perfarm in a duo with peorf skils and Jonger Exploration
and the © citizen *  Tochorsagraph wsing Summative Assesiment. work in frant of & e wudience. solo performances
impactithsd | Thoughtfulness; co- these actions and the finl filmed professional performance
on operation campanents of and evaluative response “This provides an
revalutionisin chorecgraphy opportunity for coliboration
& post- This assessment will assess how effectively with Histovy,
modem students have developed their understanding
dance. of the topic
Term 2a: Ta develop How will knowledge of + Toappreciation and Through exploring professional contemparary To be famillar with contemparary This build's on your +  Further research into Yechnical sulls
Christop skills in professional works help me understand the contex dance, set repertoire and develoging dance technigue and develop prior knowledge of choreograph Victor lara and Chile Critical thinking
her c porar to develop my skills in Ghost Dances and whers choreography and performance skills. movement memory. vy, performance and technique, *  Looking at more dance Analysis
's v technigue. dance? It s histarically and Ta be able to salect and refine works from Cheistoph Collab ion
Ghost To explore socally placed Agsesyment for Learning self and peer- actions, space, dynamics and This build's towards o sound Bruce, Inguiry
Dances chareographe | UAE Link: +  Tolearn professional L guestioning, whobe dass feedback retationship, understanding of technique +  Exploring Research
. Character and Morality, Co repertoire and discussion, reflective targets To perform within a different other chorecgraphers in Resilience
mmunity, Being an active ot + Tochoreagraph using far improvemant dance genre. This provides an opportunity for the same genre, Explocation
i these actions and the Summative Assessment: final filmed profession collaboration between Histary *  Taking dance technique Creativity
Thoughtfulness; co- componants al performance in trios and evaluative response and Socal Studies, dasses online or in person,
operation of choreography
This assessment will assess how cfhdivdv
dents have developed their und ]
of the topic
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What Will | Big Learning Question Learning Objectives How Will | Learn This? Why Will | Learn This? Curriculum Links Project Based Learning/Wider Learning Skills
I Learn? Reading/Further Exploration
Term2b: | Toexplore What is stimuli and how can To explare what stimuli is and is it Through explaring motif and To develap refined skills for This builds on your previous * - Recreate the sessions Critical thinking
Stimull stimull in creating a motif infoem my can be used In choreography lepmant, you will gain new choropgraphy. chorsogrophic skitfs using different stimull In Creathaty
dance and to work? Ta be able 10 creste and deviop & choreographic devices, To be able to use motif and motd your own time Callabaration
be able to motif that informs the development to help ensure your This buitds towords being able *  Create banks of music that Problem-solving
creato dancos | UAE Link: choreographic intent of your work. | Assessment for Learning: artistic intent. to create donce that has to support the themes of Adaptabity
using a Character and Morality, Co self and poer-assessmant, include motif, e.g. GCSE your dances Research
vafiety of mmunity, Baing an active cit guestioning, whole ¢lass feedback standard & Edit muse using seftware
stimul snd izen and discussion, reflective targets *  Cursie s selection of
motif. Thoughtfulness; co- for improvement This provides an opportunity for stimuli that you may wish
operation colaboration between drama, 10 use In futurs weork
Surmmative Music, any subject that is
Assessment: linal filmed professional inspieing to you!
performance and evaluative response
This assessment will
assess how effectively students
have developed their und ding
of the topic
Term3: | To . How can having knowledge To explare mevement from other Through exploring & vasiety of cultures | To galn swareness of dance with This bufids on your +  Explore & variaty of Critical thinking
Cultural thoreograph “of cultural dance inform our cultures and find similarities and and dances and through working culture, previous choreographic skills cultures induding dance, Anabysis
dance and perform work? diffecences in the practices. callaboratively in an i tional To collab with the skills that | and cultural experiences arts, language, context Collabaration
and | dancesusing To galn awaranass of howdance s | school, you already have and to develop : *  Explore different editing Inquiry
technole | o variety of 7 on important part within cultures. new skills This buitds towords learning software and try 1o edit ‘Research
I3 cultirad Character and Morslity, Co To use technology to develop Assesyment for To be able to use technicsl new styles of dance, bullding more music Adaptabiny
dance styles mmunity, Being an active cit dances, ' Learning: self and peer: elements to suppart your work lorger abstroct dances and being | +  Create a bank of music for Resilience
I2an, Thooghtfulness: co. assessment, questioning. whole dass whle ta tech o lorger scale editing.
aperation feediack and distussion, reflective production
targets for impravement
This provides an opportunity
Summative Assessment: final filmed p for collaboration betwean
rofessional performance and evalustiv music, geography, MFL Media
& response and technology,
This assessment
will assess how effactively
students have developed their
understanding of the topic

Il
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Success Criteria

Performance: Physical Skills:
actions, posture, alignment,
balance, coordination, contral,
flexibility, mobillity, strength,
stamina, extension, isclation

Performance; Technical Skills:
accurate action, timing, dynamic
rhythmic and spatial content,
stylistically accurate reproduction
of movement, correct alignment

Choreography :Choreographic
Devices: repetition, contrast,
transitions, highlights, climax,
manipulation of number, unison
and canon

Choreography: Choreographic
Processes: research, selection,

Dance Appreciation: Use of
appropriate dance terminology
and/or subjact specific
language

Dance Appreciation: Critically
appreciate own dances through
describing, analysing,
interpreting, evaluating and
reflecting

OM

| 2m able to perform In dances using some | | am able to parform In dances using most | | am able to perform in dances using the
of these skills in a sound manner of these skills in an effective manner majority of these skills in a proficient
manner
| am able to perform In dances using some | Il am able to perform In dances using | | am able to perform in dances using the
of these skills in 2 sound manner most of these ekills in an efective majority of these skills in a profickent
manner manner
| 1 am able to choreograph dances using I am able to choreograph dances using | | am able to choreograph dances using the
some of these devices 10 produce a sound | most of these devices to produce an majority of these devices to produce 4 |
" [[7am abie 1o choreograph dances using | 1am able to choreograph dances using | 1 am able to chareograph dances using the
some of these processes to produce a most of these processes to produce an | majority of these devices to produce a
| !am able to use some dance vocabulary | |am able to use dance vocabulary most of | | am able to use dance vocabulary the
to produce a sound response the time to produce 3 good response majority of the time to produce a
proficient response
| am able to appreciate own dances using | | am able to appreciate own dances using | | am able to appreciate own dances using
some of the skills to produce a sound most of the skills toproduce agood [ the majority of the skills to produce 2




At Horizon International School, we recognise the importance of Drama in developing pupil’s sense of voice and confidence in themselves as
young people. Through our Drama curriculum, we aim to ensure our students:

Enjoy and engage in being creative thinkers in the drama classroom

Explore and express their own ideas when working with scripts or devising their own drama work.

Develop performance skills, enabling them to effectively communicate their ideas and engage with an audience.
Experience leadership opportunities to nurture their creative voice as a director in the drama process.

Build on their collaboration skills to develop resilience, empathy and respect of their peers in the creative process.
Learn to problem solve and develop creative solutions when devising or staging scripted drama.

Develop critical thinking and be able to analyse and interpret drama scripts and performances.

These aims are realised through our curriculum which:

Encompasses a diverse range of topics that reflect theatre history and the contemporary theatrical landscape. This will broaden pupil’s
understanding of different perspectives of theatre and inspire their own creative work.

Cultivates a culture of exploration: We encourage students to explore, research, and apply their knowledge and skills to bring dramatic texts to life
or create their own devised work in unique ways.

Embraces emerging trends in drama and theatre, incorporating new approaches, techniques, and technologies that reflect the contemporary
theatre scene. By staying current with developments in the field, our curriculum ensures that students experience innovation in theatre.

Fosters skills such as critical thinking, communication, collaboration, creativity, and cultural awareness. Additionally, we place great importance on
values-based approaches, fostering empathy, inclusivity, respect, and ethical considerations in all aspects of drama education.

These aims are also implemented through data, assessment, reporting, moderation and student voice which:

ON

Values and recognises the importance of students' effort, engagement and attitude to learning within every lesson and every piece of drama work.
Provides regular, effective feedback to students on how to progress further, supported with a success criteria rubric for each topic.

Captures and analyses data consistently to inform planning, intervention, modification and adaptation, progress and attainment with trends in key
groups.

Provides written reports to parents and through parent teacher consultation to discuss individual student progress, strengths and areas for
development.

Engage in regular moderation activities, which involves sharing samples of student work, assessing the work against predetermined success
criteria rubrics and discussing the outcomes with colleagues to ensure that the same standards are being applied consistently across the
department and secondary school.

Utilises student voice through digital forms to inform CPD where appropriate.



o IJclel &Y |

R&HIY

assessed

Bag Leaming Queston Leaming Objectives How Will | Leam Thes? Why Will | Leam Curriculum Links Project Based Leaming Skils
This? Learnng/\Wider
Reading/Further
Exploration
Term 1: This unitwil | How can we use drama To explode a range of new Through exploring & range of diftersnt To understand Thes builds on prior knowledge of + Create and Creativity
explore a techniques and the grama lechniques lo techniques & applying them 1o a drama how 1o some drama lechniques explored perform drama, Coltaboration
Devising range of elements of drama to communicate ideas to an stimisus each week. communicate Inyear 7. + Director's toolkit Problem-solving
Techniques drama communicate an artistic audlence. ideas in unique cards Adapiabiity
intention? To deveiop collaboration skills Assessment for Leamning ways and devise This builds towards being able to « Use of projection Inquiry
& elements in the rehearsal process, Self and peer feedback tasks. theatre. You will devise drama in unique and in thealre. Research
of drama to To explore the rola of directors, dovelop your creative ways for an audience. Cntical thinking
teing - Students expiore the acript wiiters and actors In Drama portfolio - Parformance work filmed in craative thinking
thealre to slamic values of kindness crama, the rehearsal process. resilience, Thes provides an opportunity for
ite foran and genorosity as a To analyse and evaluate collaboration and | collaboration batween Music,
audience stimuliss for devising drama performances. Class discussion and questioning tasks, commimication Danca, Englsh and Media
Summative Assessment skiiis.
Devised performance
Term 2. Thislsa How can we stage a play Toexpluul\omdnm Wmdﬂlwuumu To gain insight This builds on prior performance + Group: Caitical thinking
as a director and roles in thealre, an individual or group. into the different : performance Analysis
& unit with designer in unique roles of thaatra S project or ‘Coilaboration
Gothie English ways? Tomluplw 'W and explore & This builds towards students being Indidual Inquiry
Showcase axploring me the characters | Sell and poer feedback tasks. piece of able fo approach a text from presentation Research
Students support the development To'mmmuz ‘MMhMMm theatra history This provides un opportunity for
will study of lerance and respact as performance for a live and English collaboration between English, + Drama Padlet -
n from the : '_qmnmh Tesources
parspective Tofake on the role ot a. o
of an aclor gesigner of performing to
or designar, brng a piay to Wfe from paga | Growp performance or Individual design
1o stage. presentation. All students are individually
' ‘assessed
Term 3: Chidren's How can theatre be used To explore conlemporary Through expioring existing thealre To understand This bullds on prior collaboration «  Saript writing and Crealivity
Theatre- to change the world? Issuns and thamas through productions and modem adaptations of the dfferent roles | and communication skills. creating drama in Collaboration
This unit wil drama. folkiore. of theatre and 2 group project. Problem-solving
explore how | UAE Link: To understand how 1o Assessment for Leaming how drama can This builds towards students being | « Wider reading into | Adaplabity
drama can Courage and communicate an artstic Self and peer feecback tasks be usad 1o role models for younger students Verbatim theatre. Inquiry
Chiidren's be usod as Perseverance; infention 1o a target educate society and creating impactful Research
Theatre an Showcasa characters who sudience. Drama portfolio - performance work filmed In performance to support the Critical thinking
TE educational | display courage and To develop a plece of thealre the rehearsal process. community.
1ool for perseverance in the face of that has a positive impact on
young challenges and adversdty, the younges community. Class discussion and questioning tasks, This provides an opportunity for
audlences ancouraging students to To analyse and evaluate coltaboration between English,
embody these values in physical and vocal cheices in | Summative Assessment Sodial and Moral Egucation.
their own Wves. performance Group performance - Individually
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Recall advanced drama | Limited recall and application | Can recall and apply some basic | Can recall and apply a range of ‘Can recall and apply a range | Demonstrates a comprehensive recal |
techniques of drama techniques to drama techniques to their creative | drama techniques to their creative of drama techniques | and highly creative application of a.
Understanding of drama | Limited understanding of why Vi

techniques a director might use drama Has some understanding of why a8 | Demonstrates an understanding of | Shows a thorough Displays an advanced understanding
techniques to communicate | director might use drama techniques | why a director might use drama ‘understanding of why a of why a director might use drama
ideas to an audience, to communicate ideas to an director might strategi X

audience. '

Applying techniques as a | Limited ability to create their | Can create a scene as a director

director own scene as a director using | with support, Incorporating one
drama techniques.Requires drama technique effectively.

WW&).M Requires some support from peers
even one drama technique in | to apply multiple drama techniques
their scene, in their scene,

[Evaluate the use of Limited ability to analyse and | Can analyse and evaluate the etently analyses

drama techniques and evaluate the effective use of | effective use of some drama Ctivi f drama

performance style, drama techniques in a techniques in a performance with ;

Requires significant support to | Requires some support to articulate ; tw | Compre ive and so
identify and discuss the impact | the impact of drama techniques and supported by specific mhmdm analysis, demonstrating an advanced
of drama techniques. their contribution to the overall examples from the performance. techniques. understanding.

performance.

Rehearsal Development | Requires significant support 1o | Can develop a scene in rehearsal | Can independently develop a scene antly d 5 a scene | Highly reflective and resourceful in
develop a scene in rehearsal | with support, incorporating some | in rehearsal, incorporating feedback m to | developing a scene in rehearsal in
in response to feedback, feedback into their performance. into their ; mmmm.w response to feedback.

Limited ability to reflect on Demonstrates the ability to reflect on | Shows the ability to reflect on effectiveness. Makes substantial and innovative
feedback and make simple | feedback and make simple feedback and make th Demonstrates a high level of | improvements based on feedback,

0J@)



O U RufLiE LR Elo LU

C

Success Criteria Working Below Working Towards Working At Working Above Significantly Above o
Understanding themes, plot, and characters mmma“"mfw'z‘” understanding of the themes, piot, | the themes, piot, and .uameu:fm
Themes, Plot, and of the play studied. Minimal | o "t BT and characters. Effectively Characters, with ine characters, providing profound
Characters of the Play | engagement with the : identifies key elements of the analysis of their significance insights and intsrpretations

Lacks experimentation with Competently experiments with
Experimentation with creative ideas and Wmmw;h”mmbi“ creative ideas and techniques in
creative Ideas and techniques during the and ook but with limited the rehearsal or design process,
techniques in rehearsal | rehearsal or design process. | oL contributing to scene
or design process Sticks to conventional enhancement,
approaches.
M:l Gothic Makes applies creative
ideas the some attempts to apply
e reancs | 5enre as a designer or creative ideas in the Gothic genre, | ideas that it the Gothic genre,
07 CRBID. OVisome mdmm. | m e petbtmm:: "3
Struggles to perform a Attempts to perform a Gothic
i e Gothic character role or character role or present design | Seccoseruy pedorms 2 Solic | atilty to perfx
present design choices with | choices with some artistic ; of presents design e o
Presentation of Design | . yeiic choices explained. | elements, but with limited choices, clearty explaining artistic.
Cliiclos Lacks connection and msmmommn m“m"‘ compellingly
e
clarity. and explanation. engaging

on
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Success Criteria Working Below Working Towards Working At Working Above Significantly Above
Demonstrates a strong Exceptionally writes a script that
Creative script ?“W“I”“.'Wlih Attempts 1o write a script for a wl m""r‘.;'m|, w&m‘“mm not only engages but also educates
writing for a primary | o ocement and relevance | PAMary audience but with limited | i o) ience. The scriptis primary audience. The script Sl enEIsn e prenery,
. othe target age group, | OIROMENANATRIEVANCE. | rejevantand age-appropriste. | ishighly engagingand | aeorcer setd @ now standard
EXpucEeniiIon creative ideas and M| Makos somo attemps to mwwm‘:m SOy o epatmerk Wit | creelive Kieds i ek,
with creative Ideas the experiment with creative ideas the creative ideas and ‘pushing the boundaries of
and techniques in ”m ".""“"M""" Sticks to | 2nd techniques butwith limited | Tt PE ""'?"i"b"vm"»"‘“' techniques, resuiting in innovation and contributing
rehearsal conventional approaches. innovation, St scene enrichment and gﬁnﬁbum impact of
Strugah laboral Qccasionally collaborates Demonstrates strong . bie seting
Developing m:mm lau(et:nsls':ﬂnmas“'s Sho:: s > Mm&m mbb.hsu:; ‘w“mm"
collaboration skills | Lmited contribulion 1o 70U | ooiripuon to group dynamics. | group dynamics. Maintains harmonious and dynamic | Displays exceptional leadership,
in group work Kmaaice DMoxsty Maintains focus within the consistent focus and engagement | group dynamic. enviching group dynamics.
R Maintaining focus WiMin e | gnsemble, but with occasional | within the ensemble. mmmmmn mw
, ! Attempts to perform a role that ‘performs a role that
Struggles to perform a role Successfully performs a role that abltlyloporlom\amlom PSR
Reiovmante sad that engages a young engages a young audience but | angages and connects with a captivates and educates a | MOLONIY engages but aiso inspires
engagement with s " with limited success. Shows Sonoa; Dosronsiaios oung audience, Adepls and empowers a young audience.
young audience trpsbias some connection and Yo sk e Sets a new standard for excellence

OP




Horizon International School’s ils are ht and able you e who often enter in KS3 with reading, writing and o skills. Our curriculum
aims to build on this and ensure that they:

Enjoy and appreciate English and all it has to offer, including opportunities for creativity, curiosity and self-expression

Are encouraged to develop a lifelong love of English and are encouraged to continue their studies at a higher level

Are challenged to develop into highly skilled, independent readers and writers

Engage with a broad range of texts to recognise, explore and celebrate our international community’s various cultures

Explore the ways in which texts reflect and interact with their social, cultural, political, historical context

Continuously broaden their repertoire of vocabulary to be able to express complex ideas in a specific and sophisticated way

Can communicate confidently and appropriately through spoken language in a range of situations

Are equipped with the necessary skills to become active, successful citizens who responsibly embrace the challenges of tomorrow

These aims are realised through our curriculum which:

Includes a wide range of high-quality texts including: poetry, drama, fiction, non-fiction, media and the spoken word

Is organised thematically to stimulate depth and breadth of thinking

Encourages a culture of reading through continuous Library access, weekly reading lessons and shared class reading

Encourages a culture of writing through lessons where the process of drafting, editing and re-drafting is developed as a tool for learning across the
curriculum

Ensures that the curriculum is progressive, adapted, and diverse to develop skills based/values-based approaches so that students can articulate and transfer
learning skills across the curriculum

These aims are also implemented through data, assessment, reporting and moderation which:

oz

Values and recognises the importance of students’ effort, engagement and attitude to learning within every lesson and every piece of work

Provides regular, effective feedback to students on how to progress further, supported with a success criteria rubric for each topic

Captures and analyses data consistently to inform planning, intervention, modification and adaptation, progress and attainment with trends in key groups
Provides written reports to parents and through parent teacher consultation to discuss individual student progress, strengths and areas for development
Engage in regular moderation activities, which involves sharing samples of student work, assessing the work against predetermined success criteria rubrics
and discussing the outcomes with colleagues to ensure that the same standards are being applied consistently across the department and secondary school
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Objectives How Wil | Learn This? Why Will | Learn This? Curriculum Links Project Based Skills
Big Learning Learning Learning
Quastion Exploration
Term 1: Thes wnt Wil wsglore How can natwre Exploce 2 range of short non- You wili learn by exploring a varety of both non: Reacing a wide range of Nterature This batids an your experience of writieg 3 o /nadict coovsedipmonaahs Critical thinking
U wey noties b both suffer from fiction tests focusing on the fiction and fiction extracts that featore the enables you 1o sppreciate more PETAL chain fram Year 7 but now a ittle nAegar-3-soudsh-owllenap-pasdat: Creativity
Power in Lisenprnsniagid and demonstrate seffering of nature from tman | theme of power within nature. Youwit amalyre | chafenging texts and could inspire broader through exploring a whole theme. | fmcfigtal /74tinde Collaboration
Nature noe-ficson e witha | POwer? orwer the use of Inerary devices and use thi Independet reading choices, Uxploration
foan o0 Wnguegs Anslyse and evaluste the wses of knowledge 1o creste your own transactionsl and Understanding how to betld an This bedids towardy future studying of Inquiry
sty Titerary devices for perumsion crwative writing. scgument within non-fiction writieg transactional writing and prove Analysty
AR Weart Lover UAE Link: within & test Formative Assesarents: Mini quizzes, indrdusl provides the bedrock 1o more formal, throsghout KS3 and K54 Fvalustion
Opportunity to Explors 3 range of fiction texts FETAL paragraphs, croative writing and dass writing that fi a*® Reflection
explore the % ON the power discussions. BCSE, This fou Independence
Impact of UAE ‘within nature Summative Assessment. PETAL chain essay on colaborotion between Geography, Sodal Redrattng
sustaimabliity alms Evaluate the effect of language, the theme of power based on a non-fiction Studies and Orama.
structeral and dramatic devices extract,
Create 3 summative creative This asseszment will assess how confidently
writing plece, applying o Mudents wstain accurste language analysiy
knowledge prttared from cur whilly i written wesay format.
Term2: This unk wit misioce How does the Explore a range of 15th Century You will learn by reading, perfoeming and I Immersing yourseff in some 197 This beids on your creative weiting in Year | nrton.//oadiet toon/setismonaahe Critical thinking
0."""“'.'.‘ Gothic movemant discussion Pullman's play ‘Frankenstein’ Century Uterature, you wil develop 7 whilst offering you more freedom and nymir 8 srgiyh-cralisege padet Creativity
TheGothic | Fomicmurmmre. sl nfloance Asuntfy Gothic features wehina | alongside eszracts from Mary Sheliey's orlginat wederstanding of how varkos | Bexibiley theough using your cauirwd benchapeTTitthe Callataraton
with ptiader toduy’s culture? ange of Werature writers buve bewn influseced over kncrwdecn of the Gothic genre. Exploration
Tocus on T slery Analyss the presantation of You will parform ugndicant scemws of the play time, You will hinw the appartunity ' nquiry
of Fearkonstai’. Gothic characters and and engag in & debate based upon the 1o perform I This buiits towards futwe studying of Analysis
AR ek Gt UAE Link:- Evaluato the effect of language, treatment al the monster. : : drama and identity the various forms drama in Term 3 and throughout KS3, 4 Evaluation
Opportunity to structural and dramatic devices thve £ 5: Mini quizzes, indhidoal of dramatic techniques used to and 5. Seflection
Infuences of UAE opening discussions. This provides an opportumty for Se-drafting
description of gothk: setting and/or character. and Dance. ’
Mudents can sustain an sccarate and convincing
piece of writing suited to suience and purpos
- with intended impact on reader.
Term 3: This unt wil mzlore Mow Understand Elizabethan England You will learn by reading, pecforming and Shakespoare’s Impact upon the This builds on your exploration of hitoa/padic) comyiaiiemonaahs Crttscal thinking
Shabespasre's uie of have retationships and Shakespeare’s time discussion Shakespeare’s play ‘Romeo and Englah language and its Merature & Shakespeare's presentation of vilains from |  a/yeec S-engish-crallenge gadat: Creativity
tows i borasevriay changed over tima? Anslyse the presentation of love | Jullet’ rkable wnd thecefo h Year 7 torm 1, s well as your anebabs of | bencitd? Piathis Collaboration
Relationships | focemer miatiaestis and relationshics through You will explore his complex, sophisticated use of | #l students should have the older texts in thrm 2, Exploration
£ D & focs 08 e UAE Link: Shakespeare’s drama language sed domonstrate your analysh of it OPPOTUNitY 1O ergate with. Although Inquiry
play ‘Romeo snd 1 Evalusme the ot Formative Axsessments. Mini quizzes, indhvidusl the adaty and the This baids towards future studying of Analysis
o exphore ioks of languape, structural and PETAL pargraph, Creative writing and cfass ambiguity of it, provides the perfect Shakespeare in K54 and K55 Evaluation
PR between Emirati dramatic devices discussions. stimulus to offer personal Refloction
and Bizabethan Evaluate character and Summative Assessment PETAL chain essay on 3 Interpretations and thoughttul This ey for Independence
traditions relationstep developments scene, explioring the presentation of a evahations collatorotion between Mistory, Re-drafting
throughout 3 whole text retationship Dance, UAE Social Studies.
Create a range of creative writing | This assessment will assess how confidently
pleces students sustain accurate language analyshs
wkills i written eesay format.
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Success Criteria Below Working Towards (3-4) Working A [5] e
Reading Limited or inaccurate Some understanding of chapters, scenes | Clear understanding of chapters, scenes
understanding of chapters, scenes | and whole texts with the ability to select andwholemaswlhmeaultvmnleu
Knowledge and and whole texts. some evidence in relation to points. appropriate evidence to support points.
understanding of texts and
contexts Some awareness of relevant contexts. | Clear understanding of relevant contexts |
Reading Limited and inaccurate Some understanding of language, form | Clear understanding of a range of
understanding of language and | and structural techniques, language, form, structural and
Analysis of language, form | serctural techniques. May identify | dramatic techniques.
and structure some techniques, not always Ability to identify some of these
M SR techniques in texts. Accurate identification of these
: techniques within a texts and a clear
arﬂuisoftfueﬁeadmm
Writing Limited abifity to communicate Some understanding of how to Clear and accurate communication of a
simple ideas. communicate simple ideas for the range of ideas for different readers.
Written communication of correct audience,
ideas
Writing Uimited ability to use spelling and | Some understanding of more complex | Clear understanding of complex
Writing accuracy
Some ability to use grammar correctly, | Clear understanding of how to
including capital letters and full stops. accurately use grammar, including
and full
Speaking umdalﬁlvm communicate Some Ideas communicated with clarity. aummm coﬂmmhﬁonof a
simple ideas verbally, range of ideas with secure projection.
Verbal communication of
ideas
Listening Limited ability to understand Simple responses to questioning. Relevant and clear responses to
Understand and interpret
spoken language
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orizon International School’s pupils are bright and able young people who often enter K¢ h enthusiasm and a keen interest in Technology. Our um aims to
ild on this and r 2

* Are equipped with the necessary skills to develop and demonstrate a range of food skills, increasing in complexity and accuracy

* Enjoy creativity and innovation to cook a range of dishes, safely and hygienically

* Explore, develop and deepen their knowledge and understanding of food and nutrition

» Explore, develop and deepen their knowledge of food provenance

* Foster collaboration and teamwork skills to facilitate effective communication and idea sharing

* Develop their food skills and techniques through practice with cooking and baking, developing the creative, technical and practical expertise needed to perform

everyday tasks confidently

* Build an understanding of factors that affect food choice

* Build and apply a repertoire of knowledge, understanding and skills in order to create and make recipes and dishes for a wide range of people

* Evaluate and test their ideas to showcase their ability to adapt and improve recipes and dishes

These aims are realised through our curriculum which:
* Includes a wide range of topics and recipes based around the Eat Well Guide and tips for healthy eating, explains energy and how needs change through life.

* s organized thematically to stimulate depth and breadth of thinking, understanding and mastery

* Encourages a culture of exploration in order to understand key nutrients, sources and functions

*  Ensures that the curriculum is progressive, adapted, modified and diverse to develop skills based/values-based approaches
* Tracks progress using the Workbook (food skills, cooking, nutrition, food provenance, ingredients and creativity)

These aims are also implemented through data, assessment, reporting, moderation and student voice which:

* Values and recognizes the importance of students’ effort, engagement and attitude to learning within every theory and practical lesson.

*  Provides regular, effective feedback to students on how to progress further, supported with a success criteria rubric for each topic

» Captures and analyses data consistently to inform planning, intervention, modification and adaptation, progress and attainment with trends in key groups

* Provides written reports to parents and through parent teacher consultation to discuss individual student progress, strengths and areas for development

* Engage in regular moderation activities, which involves sharing samples of student work, assessing the work against predetermined success criteria rubrics and
discussing the outcomes with colleagues to ensure that the same standards are being applied consistently across the department and secondary school

*  Utilizes student voice through digital forms to inform CPD where appropriate

oo



What Big Learning Question Learning Objectives How Will | Learn This? Why Will | Learn Curriculum Links l:':l'“ Bﬂl:' Learning Skills
willt This? R 'I' ""u,‘" '
Learn? Exploration
Tarm 1: Diet & Why do you think it is importantto | +  To embed a clear Through explaring planning, prepaning and To understand the This builds on learning from year 7, iife skills ¢  Design Critical thinking
Health- have and maintain  healthy, understanding of the cooking/baking. Importance of 3 healthy such o1 health and safety, personc! hyglene, *  Create Craativity
Recall the balanced diet? Eat well guide and balanced dist and how using shorp equipment correctly. = Plan Colfaboration
principles explain s meaning +  Savory rice It effects our bodies, *  Prepare Problem-solving
of the Eat What makas up a Healthy, *  Mini carrot cup cakes whiat types of This builds towards , independence in the ¢ Cost Adaptabity
Well guide Balanced dist? *  Tounderstard bow to Ingredients 1o kitchen, knowing whet 1o ear to stay hewlthy * Shop molry
and relate mantain a healthy INCONPOrate 10 Support ond how to make healthy choices. * Read food Resaarch
1 to own UAE Link: diet on a regular hass Assessmaent for Learming: this. labels Design Thinking
diet How does the Eat Well guide Outcome of practical cooking. how well did you chop, *  Resoarch
compare 1o local government *  Expand skils by slice, dice, welgh and measure? Ta continue practicing This provides an epportunity for colloberation recipes
gudelings peactical and developing key Bfa between different cultures, peer and geli
tooking/baking Summative Assesament: skills and methods Resessment, making & veriety of dishes ranging m
compiedty
This assessmant will assess how effectively students
have developed their understanding of the topic
Tarm 3: Enorgy How does anargy balance affectus | +  Inwortance of how Through exploring. adapting. developng and To gain ife skills of This butldy on learning from Year 7 life skitls *  Design Critical thanking
balarce in avery day life? NULATIon Suppors. demonstrating theough practical cooking of; chopping, weighing, such o3 health and safety, personc) hygiene, ¢ Creste Analysis
Galn enn daily energy ievels measuring, peeling, wsing sharp equipment correctly, = Plan Colfabeeation
undorszand | What is the significance of Protein and sleep patterma + Meatballs grating. sautd, frying, *  Preparm nauiry
ngof in our diet and how dows It atfect +  Chicken Fajltas combining This bullds towards , independence in the « Comt Apsearch
encegy and | our bodies? +  Togan a deeper +  Browniss kitchen, knowing whet 1o eot to stoy healthy ¢ Shop Dasign Thinking
how needs undesstanding of the How to make & family ond how to meke heolthy choices. *  Read food Adaptabiity
change UAE Uink: functions and varkous Assessment for Learning! meal and what labels Reration
through How does the Eat Well guide sources of proteing Outcome of practical cooking. how well did you Accompanies these This provides en opportunity for collaboration +  Rasearch Reslience
e, compare 10 focal government incorporating combing your ingredients? cishes to maka itinto 8 between different cultures, peer and seif- recipes
Huidelines Vegetarian complets mead asgessment, making a variety of dishes raaying in
Sources, Summative Assessment: cormphesity
types and This assessment will assess how effectively students How to adapt redipes for
functions have developed their understanding of the topic chetary needs such ay
of Protein luten hee
Taem 3: Sources, What is the significance of «  Toexpand skills of Through exploring prapariag, practicing, developing and To be familiar with Life This builds on learning from Yeor 7 life skills *  Design Technical skills
types and carbolydrates in cur diet and how practical cooking demonstrating through practical Looking of: skills of chopping, such o health and safety, personal hyglene, +  Craate Design thinking
function of does it affect our bodies? weighing, measuring, wsing sharp equipment correctly, *  Plan Inravation
carbabydra *  Tounderstard energy +  Fruit Roulade mixng, combining. * Prepare Critical thinking
8% Why do you think it Is impartant to balance and how +  Chili Con Carne baking, whisking, using This builds towards , independence in the s Cost Analysis
gt 0 range of vitaming and carbobrydrates affect +  Cheeyy Pretzels « homemads dip electric whisks kitchen, knowing whot to ect to stoy healthy *  Shop Collaboration
Vitaming minerals on a daily basis? enemgy and how to make healthy choices. ¢ Read food mauiry
and | Exploring recipes, labels Resaarch
Minerals UAE Link: *  Togain s better Outcome of practical cooking, timing of cooking? Ingredients, cost, timing *  Research Aeglienca
What are the vitamin understanding of the #and methods This provides on opportunity for collaboration recipes
congiderations we should think functions of foods and Summative Assessment: between different cultures, peer and seil-
about living i the UAE? bow they support our assessment, making & variety of dishes ranging in
diet with vitaming and This assessment will assess how effectively students complexity
renerals have developed their und ding of the toplc
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Success Criteria Working Below Working Towards Working At Working Above

Safety & Hyglene, Eat Well guide | Umited recall of basic facts about Can recall basic facts about safety & hygine, | Can recognise and identify safety & hygine, | Can recall and identify safety &
safety & hygine, limited .8 how to carry a knife safely in the Food key hazards in the Food Technology room as | hygine, key hazards in the Food
understanding of the key hazards in | Technology room and display an well as follow the step by step guides with | Technology room as well as
the Food Technoiogy room understanding of the key hazards In the some support. Can follow a recelpe and findependently follow the step by

Food Technology room identify how it might be improved using the | step guides.Can identify the key
key sensory words elements of the Eat Well guide and
explain its meaning

Food Preparation Limited organisation with Can sometimes being in ingredients to cook | Can identify the main equiptment needed to | Can competantly and consistently
remembering to bring in ingredients | and container to take dish home, can show a | prepare their dish. Can demonstrate the select correct equiptment, use the
to cook, limited ability to use main basic abllity to use the equiptment within basic skills of chopping, welghing, correct methods to chop, siice, dice,
equiptment within the Food the Food Technolegy room, Limited ability to | measuring using the correct methods such | weigh, measure in preparation to
Technology room effectively chop, weigh, measure, as bridge and claw cut, cook in a timely manner.

Practical cooking/ baking Umitations using basic skilis such as Can demonstrate an ablity to chop, slice, Can competently demonstrate the key skills, | Can consistently and confidently
chopping, slicing, dicing, grating and | dice, weigh, grate, peel, weigh and measure | using the cottect methods In 2 timely maner | correctly prepare and make a range
peeling, weighing, measuring. to make a basic edible dish in a presentable | and cook/bake an edible dish, presenting it | of dishes incorporating different

manner. well. ingredients to improve taste and
texture,

Evaluating and creativity Umitations in being abie to reflect Can demonstrate a basic ability to reflect of | Can confidently explain and discribe the Can confidently apply knowledge of
back to the dish made and identify the dish made, suggest some outcome of the dish and make suggestions | ingredients and healthy
what went well and even better If. improvements, using the sensory words to | as to how It can be Improved. Explain the ‘eating/cooking to make changes to

discribe taste and texture. macronutrients of the dish, linking back to | recipes based on dietary needs,
the Eat Well guide, Explain the function of food and how
it effect energy batance.
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Develop an understanding of the processes affecting human and physical environments

Explore an understanding of place on a local, regional and global scale

To incorporate geographical statistics into analysis and written work

Build an understanding of how communities around the world are affected and constrained by different environments

To carry out geographical investigations and use the findings to inform research

To engage with geographical issues and create ideas and solutions that will have a positive long-term impact on the human and physical environment
Explore the duty present and future generations have in creating a sustainable world

Build communication skills to confidently present and discuss contemporary issues

Foster collaboration and teamwork skills to facilitate effective communication and idea sharing

These aims are realised through our curriculum which:

Includes a wide range of topics including weather and coasts, fragile environments, population dynamics, migration across the globe, contrasts between urban and
rural living and global biomes.

Is organised to ensure students have the chance to build on previous skills, develop an in depth understanding of complex issues and so contemporary case studies are
included throughout.

Encourages a culture of research into the most recent geographical examples.

These aims are also implemented th h utilizing data, assessment, reporting, mo ion and student input.

Students are regularly provided with effective feedback on how to further progress using the Geography success criteria rubric which considers different geographical
skills and factors.

Data is used to inform planning to ensure modification and adaption as well as monitoring progress within specific geographical skills.

Provides written reports to parents and through parent teacher consultation to discuss individual student progress, strengths and areas for development

Utilises student voice through where appropriate.

Student engagement and effort is valued within and prioritised within every lesson.



What Will | Big Learning Question Learning Objectives How Will | Learn This? Why Will | Learn This? Curriculum Links
Learn?

This unit will 1 there global solution to To explain why sccess to safe Through explaring varying case studies and To understand that globally This buitds on focal knowledge of

explore how solve water and food water varies around the warld choropleth maps students will learn where in people struggle for what some how a desert country meets the

natural Insecurity? To explain why access to the world has sufficient or Insufficient access access easlly every day. This helps | populations needs for food and

i resources such sufficient food varies around the 10 resources. turm our pupils into globally water.

s food and UAE Link: For each resource world Assessment for Learning: aware citizens. Meeting the

. water are we will study how the UAE To evaluate the methods, use to Keyword startér quizzes, complete the hidden needs of populations is an ever- This builds towards an in-depth
accessed provides its population with combat food and wataer drawing, improving the model answer growing job sector as new understanding of global resowrce
around the food and water, We will Insecurity followad by peer assassment, self assessmenmt challenges arise and therefore & distribution ond how this effects

; world and how compare natural resource using class derived success critesia. an excellent career pathway for @lobal development.
thelr supplyand | availability to Summative Assessment: some of our students.

} domand is technologically refiant The unit will end with an assessment to test Throughout the unit keywords This provides an opportunity for
changing over resounces, understanding of skills taught within this unit and skilis are taught that will colaboration between Moral
time. and assess how effectively thelr support puplls with their IGCSE's. education and soclal studies {local

understanding has developed. practices in the UAE) and Science.
This unit will How does the impact of To describa how African Through exploring analytical skills, locking at To gain Insight a continent which This bulds on topics taught in
explore how history and physical countries have been influenced maps, population data and development students commonly have many primary school and in yeor 7 on
Africa has been festures vary within one by their history and populations. indicators both independently and in groups misconcaptions sbout. Pupls continents and oceans.
influenced by continent? To discover if there is a pattern to draw conclusions about the continent of often mistake Africa for being a
Its history, between Africa’s poputation Africa and address common misconceptions. country rather than a continent This bulids towards a better sense
population and | UAE Link: Pupils will look at density and physical features Assessment for Learning: made up of over 50 countries all of place, and knowledge of another
physical iMerrelations between the To explain how and why biomes Silent debate feedback, peer assessment of ranging in wealth, climate and continent. Also, how the physical

g characteristics. UAE and African countries, vary across the continent groupwork, homewoark, mini whiteboards, culture, This builds on the environment and history impacts a
Countries will The development data for To analyse the role of industry In starter quizzes, recap plenaries, they have learnt countries development.
becomparedto | the UAE will be used Africa Summative Assessment: about other continents in
show the throughout for pupils to be To explain the impacts of tourfsm | The unit will end with an assessment 10 test previous years and improves theie | This prowides an opportunity for
variety of able to draw a comparison in Kenya understanding of skills taught within this unit knowledge of place, collaboration between History and
human and to & familiar context. To explain how energy and assess how effectively thelr ICT.
physical factors influenced different African understanding has developed.
across Africa. nations.

This unit will Can humans tackle the To explain how physical processes | 1y on exploring videos, diagrams and To be familiar with how countries | This builds on local knowtedge of
explore how environmental power of shape the coast figures to understand physical processes. To tackle coastal evosion as climate the uses of coasts, as well as the
physical coastal erosion to continue create a game to belp develop evaluation change worsens the conditions Impact of physical features taught
processes shape to use our coastlines the To explain how the uses of the skills and look at global case studies to identify | around the world, To understand In previous continental units (Asla
our coastiines, way we currently do? coast vary and suggest reasons the key uses of the coast. how coastiines are used, which and Africa).
how humans why. industries use the coast and learn | This buiids towards an ability to

. use the coast UAE Link: Puplls will study Assessment for Learning: about potential future jobs. To evaluate geographical engineering
and what can how the LUAE uses thelr To evaluate different coastal Starter quizzes, verbal tennls, diagrams, identify coastal management and determining which strategles
be done to try coastiines and how this managemant strategies complete the storyboard, think with your feet |  strategies and apply this to the are most suitable for different
and stop the compares to other debates, seif and peer assessment. beaches pupils visit and spply |ocations.
globalissueof | countries in the region and Decisian making exercise: To Summative Assessment: their knowdedge of coaststothe |  This provides an opportunity for
coastal arosion | across the globe, We wil decide which coastal management | Tho unit will end with an assessment to test real world. Throughout the unit collaboration between scence and
n diffarent consider if coastal erosion methods are the best for different | ndorstanding of skills taught within thisunit | the skills and keywords learmt will |  English {to develop skills of making
locations is a threat to the UAE and locations and justify your reasoning | and assess how effectively their support pupils with thelr IGCSE's | 8 judgment and writing a balanced
around the haw this can be tackled. understanding has developed. argument)
world.
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Success Criteria Working Below (1-2) Working Towards (3-4) Working At (5] Working Above (6-7) Significantly Above (8-9)
Uimited ability to use keywords in When modelled, some keywords are | Xeywords are used accurately throughout Keywords modelled in class and those Keywords are consistently used accurately
To use keywords when writing | writing. included in written work, written work. found through using glossaries and wider | throughout written work as well as making
about human and physical research are included accurately in written | cross-curricular links to other subjects and
hdﬂ‘ﬂhl\— - relationships ‘!RMMMW
between humans and the | Limited ability to describe the Can describe how humans impact the | Can accurately describe the interrelations m“"‘m‘“’"” “'m" m“'"""‘" between humans and natural resources using
physical environment relationship between humans and environment and how the environment | between humans and the environment Eoywords snd Hiaking 40 pleca mmmomm
the environment, Impacts humans. linking to natural resource security, :::llc splee: " 3umplnuwalumm'¢m
S, -
To describa locationsion a map | e uiies o verbally describea | Can use the alements of the CLOCC cnnm”:w“m;'mmw mzmwm:wm.: ovibols, ik figers st it grid
focation. method to describe locations. :" m"' JCIoR of CwRsier SrOus) ::‘e:"' “'h'“'m'“ w""" references and the CLCOC method on small-
' aahmﬂo&m
such as why populations and | \juyted abilty to describe human | Can describe human processesand | Can describe human processes and explain | 537 ®X9ain hlman processes and explain
Iindustries vary across the why they vary in specific countries around
processes such as influences of suggest why varlety may occur across | why they vary In specific countries across
FONaat ot A history and tourism in Africa. the wortd. the world, vhistmonrsatianamad
ORI PhTMEAIPIocessl | Limited obility to describe physical | Can explain the stages of physical D O Can use keywords accurately to describe ,e"""‘iumr""’” “”lx””
such as causes of coastal processas such as the cause of coastal | processes in the correct order making physical processes in detail and with oty
environments landforms. minimal mistakes PRI Eoocsonti clarity. m‘”" “. I"":::m. using
Youu-oshow Umited ability to refer to figures in Can Identify key features from basic Can accurately describe the key features of | Can accurately describe the features and 5&“””&“““
wd written work and verbal assessment. | figures such as photographs. figures and refer to them throughout trends of a variety of figures and use them mmwdmwmmunn
m"m‘“l""l"'“‘ written work. to inform writing. -mmmummm
specific inks.

The words in_bold represent the key skill needed to move up to the next level. Use this in class to self-assess your work.

Interrelationships,
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* Students develop a strong understanding of key historical events, individuals, and movements that have shaped societies over time.

* They explore history at local, national, and global levels across a variety of periods and cultures.

* Historical knowledge is deepened through the use of evidence, sources, and interpretations, which are embedded into written work and discussions.
* Students examine how political, economic, social, and cultural changes have impacted people’s lives across time.

* Independent historical enquiries are encouraged, helping students draw informed conclusions and build critical thinking skills.

* They engage with significant historical debates, using evidence to form balanced arguments and reasoned judgements.

* Lessons encourage reflection on the importance of history for both present and future generations.

* Students develop the confidence to express and discuss historical ideas, interpretations, and their relevance to contemporary society.

* Collaborative tasks promote teamwork, effective communication, and shared learning.

These aims are realised through our curriculum which:

* These aims are delivered through a broad and diverse curriculum, covering topics such as the British Empire, Medicine Through Time, Conflict and Tension, Elizabethan
England, and Migration. The curriculum is sequenced to build upon prior knowledge and skills, allowing students to explore increasingly complex historical issues.
Enquiry and research are central to learning, with students encouraged to investigate multiple perspectives and engage with modern historical scholarship.

se aims are also implemen rough utilizing data, SSM ng, moderation and student i

* Ongoing assessment, moderation, and student feedback are used to track progress and support learning. Students receive regular feedback linked to the History
success criteria, focusing on key skills such as analysis, source evaluation, and extended writing. Assessment data is used to inform teaching and ensure students are

appropriately challenged. Progress is reported through written feedback and parent-teacher consultations, with clear next steps provided. Student voice is welcomed in
shaping learning experiences, and student

np
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Big Learning

How Will | Learn This?

Why Will | Learn This?

Curriculum Links

Analyse Elizabeth’s responses to Assessment for Learning Understand Key Historical Skills Elizabethan England (c.1568-1603)
How effectively did these threats, including her use of Keyword starter quizzes, complete the Studying Ezabethan England 15 3 kay topic in both AQA and
the later years of Elizabeth | daal with laws, political skill, propaganda, and | hidden drawing, improving the model develops critical thinking, source Edexcel GCSE History courses. It
Queen Elizabeth I's theeats to her power? military action. answer followed by peer assessment, self analysis, and essay writing skills covers political, religious, social,
reign, covering key Evaluate the effectiveness of assessment using dass derived success — essential for GCSE Mistory and and economic challenges during
political, religlous, and Hizabeth's strategies in malntaining criteria. higher education, Elizabeth I's reign. Students study
social [ssues. Students her power and stabizing England. Summative Assessment Elizabeth’s reign shows how a Elizabath's government, the
E study the structure of Assess the impact of these threats The unit will end with an assessment to leader’s decisions impact & Religious Setthement, threats from
Elirabeth's UAE Unk: Dynasty and responses on Elizabethan test understanding of siills taught within country’s stability, politics, and Catholics and Puritans, foreign
governmaent. soclety and government. this unit and assess how effectively their soclety during challenging times. conflicts like the Spanish Armada,
Develop skills in source analysis, understanding has developed. issues like refigious conflict, and social issues such as poverty,
historical interpretation, and political pawer struggles, and
constructing balanced national security are imedess and | Links to English and Shakespeare.
about Elizabeth’s reign. help us understand modern
governments and socleties.
You'll learn the causes, “How did the Industrial | Explain the main causes of the Use primary sources ke factory reports To understand how modern Industrial Revolution topics include
ey inventions, and Revolution change Industrial Revolution, and worker testimonies to understand real | Sritain was shaped by major technological advances, economic
social Impacts of the British society and the | technological Innovations and. experiences, changes In Industry, work, and change, and social conditions
Industrial Revolution, ; econamy?” resource availabifity, 3 Emphasises understanding
including urbanization, Describe key irventions and their Silent debate feedback, peer assessment of | To explore how inventions and continuity and change, cause and
factory life, and working | UAE Unkc Impact on Industry and groupwork, homawork, mini whiteboards, | tachnology transformed everyday | consequance
covers technological with the train line Analyse the socal effects of To develop critical thinking siills This provides an opportunity for
advances, economic linking all of the industrialization, such as The unit will end with an assessment ta by analysing causes and collaboration betwoen History and
“changes, and Britain’s emirates. urbanization and working test understanding of siifis taught within ‘consequences of historical English (Victarian "
this transformative Evaluate the overalf econormic and understanding has developed. To connect the past with today’s mpact.
pesiod. societal changes brought by the world—tactories, ctles, and
Industrial Revolution in Britain, working life all have roats In this
period
You will iearn about the How did the British | ExPlain the key causes of British Through exploring videos, primary and To understand how and why Cross-Disciplinary Links: Connects | Create a Virtual Museum Technical
causes and expansian Empire impactboth | "MPerfal expansion, including secondary sources, and timelines to important events happened in history with geography Exhibit: The kmpact of the skt
of the British Empire, its | Britain and its colonies? | 2C0nomic, polftical, and soclal understand historical evants and the past and how they have (understanding historics Bertish Empire Design
irgact on colonies ang motives, processes. shaped the world we Fve in geography), ditizenship Sections could inciude India, thinking
Britain, resistance Was the British Empire | Describe the major events and (understanding the development of | Africa, the Caribbean, Critical
movements, and the good or bad? regions imvolvad in the growth of the | . o.cment for Leamning: To be able to evaluate different | political systems}, and literacy Australia. thinking
process of British Empire, such as Africa and Starter quizzes, verbal tennis, diagrams, perspectives and understand how | (developing writing and reascning Explore economic benefits, Analysis
decolonisation, The unit | UAE Link; . the UAE was india, complete the storyboard, think with your history influences society, siilis). resistance and rebellion, Research
develops silsin source | partislly under Brtish Analyse the impact of Beitish nde on | oy debotes, self and peer assessment. culture, and politics now. Global and British Context: cultural changes, and long- Evaluation
bysis, und nding but was never both the colonles and Britain itself, Summative Assessment To think critically about the past Encourages exploration of both term consequences. Justifying
perspectives, and formally a colony of the | "uding resistance The unit will end with an assessment to and learn lessons that help us British history and wider world Include reat historical sources | Collecting
evaluating the Empire’s British Empire, Instead, test understanding of skifis taught within make better dedisions for the history, helping students {photos, ketters, maps) and supporting
lasting globa! influence. It was part of & group of this unit and assess how effectively their future understand local and global interpretations (AO2 + AO3). eidence
territories known as the understanding has developed, historical impact, IT Skills

Trudial States.
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Enquiry & Communication

Limited ability to understand | can put some events In the correct lmmm;nmhm I can explain changes across a period and
wonolesy chronalogy order. of events. MWWNM
. _ | can successfully engage with the origin
Use of Sources lmmmbﬁdm | can describe the content of 3 source. lmu::;ﬂummmﬂ and the content of 3 source and | can
Information. explain thelr usefuliness. mwmm
- o . I can support my opinion with some
Sidiien | can give my opinion without using [ | can support my opinion with some mmlmwndm«m lmnﬁ!mﬂm
o oz evidence, evidence. mmmm hmﬁm
interpretation,
1can answer simple questions about | | can write simple sentences about the | 1 can create questions to guide my research. | | can write a clear paragraph, making &
the past. past and | can add key knowledge to point with evidence.
support my answer.
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